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Penelitian ini bertujuan untuk mendeskripsikan 1) tipe-tipe koreksi yang diberikan 
dosen, 2) fungsi dari koreksi, dan 3) tipe koreksi yang paling banyak digunakan. 
Peneliti menggunakan metode penelitian kualitatif untuk mengumpulkan dan 
menganalisis data. Penelitian ini bertempat di Universitas Muhammadiyah 
Surakarta. Peneliti mengumpulkan data melalui observasi di ruang kelas, 
mewawancarai dosen, dan mengumpulkan lembar kerja siswa yang telah di 
koreksi oleh dosen. Hasil dari penelitian ini menunjukkan 1) pada koreksi lisan, 
dosen menggunakan 4 jenis koreksi, sedangkan pada koreksi tertulis dosen 
menggunakan koreksi secara langsung dan tidak langsung (memberi kode, dan 
tanpa kode), 2) ada beberapa fungsi dari koreksi dosen, pada koreksi lisan 
(sebagai pedoman untuk siswa, memberi motivasi melalui pujian, membantu 
siswa dalam menganalisis kesalahan, dan mengembangkan interaksi antara dosen 
dan mahasiswa), dan pada koreksi tertulis (sebagai pedoman untuk siswa, 
membantu siswa dalam menganalisis kesalahan, dan mengetahui kesalahan dan 
kelemahan siswa) 3) tipe koreksi yang dominan digunakan pada oral adalah 
koreksi pancingan dan pada koreksi tertulis adalah koreksi tidak langsung. 
 




This research aimed at describing 1) the types of lecturer’s corrective feedback, 2) 
the functions of corrective feedback, and 3) the dominant type of corrective 
feedback used by the lecturers. The researcher used qualitative research method in 
collecting and analyzing the data. This research took place at Muhammadiyah 
University of Surakarta. The researcher acquired the data through observation in 
the classroom, interview with the lecturers and collecting the students’ worksheet 
which corrected by the lecturers. The result of this research showed that 1) The 
lecturers used 4 types of oral corrective feedback and 2 types of written corrective 
feedback, namely direct and indirect feedback (coded and uncoded) , 2) there 
were several functions of oral corrective feedback oral (giving the students a 
guideline, giving motivation by complimenting the students, assisting the students 
to analyze their error, developing the interaction between teacher and students) 
and written corrective feedback (giving the students a guideline, assisting the 
students to analyze their error, knowing the students’ error and the weakness), 3) 
The dominant type of oral corrective feedback was elicitation, while the dominant 
type of written corrective feedback was indirect corrective feedback. 
 





Learning English becomes an important thing in this modern era. There are 
four English skills in English department which should be mastered by the 
students. Those are listening, reading, speaking, and writing. Writing is one of 
the skills which is very important in second language learning and has active or 
productive characteristics. As one of four English skills, writing always 
becomes one of the English skills which many students want to study in 
English language course. Many people think that they need to learn English, 
especially English writing. There are some reasons why they need to learn 
English. Firstly, it can be used for occupational or academic purposes. Second, 
it can be used by English department students to prepare themselves in the final 
academic assignment and in writing thesis. Thus, writing has the same role 
with the other language skills in the terms of students’ needs. 
Based on prelimenary study, the abilities of the students in writing class of 
English department, Muhammadiyah University of Surakarta was not 
satisfying, because they only made simple sentences in every paragraph which 
they wrote. They just had several vocabularies which they knew best to be 
written in their writing assignment. Moreover, they did not care whether their 
writing was correct or not. “Error is tipically produced by students who do not 
yet fully command some institutionalized language system” Fauziati (2008). 
So, the lecturers must give them corrective feedbacks in order to minimize 
their errors.  
The researcher found that the students of writing class were still confused 
and made mistakes in their writing, because they only made simple sentences 
in every paragraph which they wrote. They just had several vocabularies which 
they knew best to be written in their writing assignments. There were also 
many students who still used online dictionary to interpret the whole sentences 
or even the whole paragraphs when they made writing assignment without 
knowing whether it was correct or not. The students still got trouble to make an 
idea when they wrote in English. Sometimes, they also had many ideas, but 
they still found it difficult to organize their ideas into written form. Because of 
the students’ difficulties above, the lecturers’ corrective feedbacks are an 
effective way to improve the students’ writing abilities.  
The researcher found several theories to support that corrective feedback 
was the most effective way to minimize the students’ errors. Firstly, Bitchener 
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& Knoch (2009) found that the students who were provided with written 
corrective feedback performed better in writing than those who did not receive 
any written corrective feedback. Feedback does not only give reinforcement to 
maintain the good behaviors of the students (as we can find in the positive or 
non-corrective feedback), but it also makes the students to be aware of the 
mistakes which they made in their writing (as we can find in negative or 
corrective feedback). Lecturer’s corrective feedback is a method to correct the 
students’ works in teaching learning process. Secondly, Ferris (2006)  also 
claimed that feedback can help the students in improving their skills in writing.  
There are several previous researches which are related to this research. 
First, Rukmini’s (2011) finding showed that there were various types of 
corrective feedback (explicit, repetition, recast) which were used by the 
teachers of SMP N 2 Banyudono. By using the feedback, the students can 
understand their errors. Secondly, Nugraha’s (2014) finding showed that the 
teacher used oral and written corrective feedbacks. Corrective feedback is an 
effective and appropriate way to improve teaching writing at SMP N 2 Blora. 
Third, Tarek’s (2015) finding showed that corrective feedback had several 
functions to the students. It can motivate the students to work harder in their 
writing and help the students to get the teacher’s directions and guidelines to 
achieve the goals in learning foreign language. Fourth, Nuraini’s (2016) 
finding showed that there were several types of oral corrective feedback, 
namely explicit corrections, recast, clarification requests, metalinguistic, 
elicitation, and repetition. While, there were also several types of written 
corrective feedback, namely positive and negative feedbacks in teaching 
writing Muhammadiyah University of  Surakarta. 
Those previous studies above are about corrective feedback used by the 
teachers in teaching learning process. According to some previous studies 
above, the researcher concludes that there are some differences between the 
previous research and this research. The differences is on the problem 
statement, subject of the research, and setting of the research. In previous 
studies above, the problem statement focused on the techniques of teacher in 
giving corrective feedback, students’ response, and problems faced by the 
teacher.  In this research, the problem statement focused on the types of 
corrective feedback used by the lecturers, the functions of corrective feedback 
to the students, and the dominant type of corrective feedback used by the 
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lecturers in teaching writing of second semester at English Department, 
Muhammadiyah University of Surakarta. The setting is also different. In the 
previous study, the research was conducted before 2017, but in this research, 
the setting is in 2017/2018 academic year.  
The objectives of this research are to describe: 1) the types of corrective 
feedback in teaching writing used by the lecturers of English department at 
Muhammadiyah University of Surakarta, 2) the functions of corrective 
feedback for the students, 3) the dominant type of corrective feedback. The 
researcher is interested to observe the lecturers in giving their corrective 
feedbacks to the students in order to minimize the students’ errors and to find 
out the types of corrective feedback used by the lecturers to increase the 
students’ writing abilities. 
2. Research Method 
In this study, the researcher used descriptive qualitative research to describe the 
types, functions, and dominant type of lecturers’ corrective feedbacks in 
teaching writing of English department at Muhammadiyah University of 
Surakarta. The subjects of this research were four writing’s lecturers and four 
writing classes. The data of this study were the lecturers’ corrective feedbacks 
in teaching writing and how they applied those feedbacks to the students in 
order to develop the students’ writing skills. The three data sources were 
informant, document, and event. The researcher used several methods to 
collect the data, namely observation, interview, and document analysis.  
3. Research Finding and Discusion 
The researcher found the types, functions, and the dominant type of corrective 
feedback used by the lecturers of Muhammadiyah University of Surakarta, as 
follows: 
3.1 Type of Corrective Feedback 
Based on the observation, the researcher found two types of corrective 
feedback which were given by the lecturers, namely oral and written corrective 
feedback. 
3.1.1 Oral Corrective Feedback 
According to Lyster & Ranta (1997: 55), there are 6 types of corrective 
feedback, namely recast, repetition, clarification request, elicitation, 
metalinguistic, and explicit feedback. However, the researcher only found 4 




Elicitation is the correction technique which is directly given by the 
lecturers during teaching learning process. It is also a face to face 
interaction by eliciting a reformulation from the students through making 
the students to find their mistakes and prompt the learners to do self-
correction.  The data are as follows: 
L : This is narrative text. Do you know what tenses that used in this 
text? 
S : Present tense. 
L : Not present tense, do you remember narrative? It was happened in 
the past. So, what tense you should use? 
S :  Past tense? 
L : Yes, correct. 
(Observation on March, 27th 2018) 
The connversation above happened when the lecturer asked the 
student what tenses which they should use when they wrote a narrative 
text. Then, the students answered present tense, but it was the wrong 
answer. So, the lecturer gave a feedback and elicited the students until they 
found the right answer, past tense. 
3.1.3 Clarification Request 
Clarification requests is a feedback given by lecturers when the lecturers 
do not understand about the students’ sentences or what the students said. 
The lecturers use some questions to tell the students that the sentence has 
been ill-formed or misunderstood. So, the lecturers have to give the 
correct form or reformulation of the sentence. The data of clarification 
request are as follows: 
S : Malin Kundang lives in Sumatera. 
L : Excuse me? Lives? 
S : Yes. 
L : Not lives, but lived. You must used verb two. 
(Observation on March, 27th 2018) 
It was taken when the students made a narative text orally in the 
classroom. One of the students gave a sentence “Malin Kundang lives in 
Sumatera”. Then, the lecturer asked about the sentence by saying excuse 
me, and corrected the students’ error, lived. 
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3.1.4 Explicit Correction 
Explicit correction is a feedback given by the lecturer in which the 
lecturer is directly showing that the students’ sentences are incorrect by 
clearly saying it to them. Then, the lecturer presents the correct 
sentences. The data which were found by the researcher: 
L  :  Do you know what is the example of narrative text? 
S  :  Malin kundang, telaga warna, bawang merah bawang putih. 
L  :  Any other example? 
S  :  Raja Ampat. 
L : No, it was wrong. Raja Ampat is a place. So it can be a 
descriptive to describe that place, not narrative text. 
(Observation on March, 27th 2018) 
It was taken when the lecturer asked about narrative text in one of 
writing classes. The lecturer asked about what is the example of narrative 
text. Then, one of the students told Raja Ampat as an answer. Then, the 
lecturer said that it was incorrect, because it was the name of a place. So, 
Raja Ampat can be made to be a descriptive, not narrative text.  
3.1.5 Repetition 
This feedback is also directly delivered by the lecturer when there is a 
mistake or the students’ error in teaching learning process by repeating the 
students’ ill-formed utterance, adjusting intonation to highlight the error. 
So, the students can understand the mistake and correct it by themselves. 
The writer found the data as follows: 
 L : The place is? 
  S : Clean. 
  L : Clean? I think no. The other? 
  S : Sterile. 
  L : Sterile? Incorrect answer. 
  S : Comfortable? 
  L : Yes, correct. 
(Observation on March, 28th 2018) 
This happened when the lecturer asked the students to complete the 
sentence. The students answered clean, but it was incorrect. So, the 
lecturer repeated the word clean to make the students understanding that it 
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was incorrect answer. The lecturer always repeated the incorrect answer 
from the students until they found the correct answer. That is comfortable. 
3.2 Written Corrective Feedback 
Written corrective feedback is a kind of corrective feedbacks which is 
given by the teacher or lecturer by writing a comment or giving a sign in 
the students’ worksheets which contain an error. According to Ferris 
(2003), there are two types of written corrective feedback, namely direct  
feedback and indirect feedback. The indirect feedback is divided into two 
types, namely coded and uncoded feedback. 
3.2.1 Direct Corrective Feedback 
Direct corrective feedback is a written feedback which is given by the 
lecturer or the teacher to correcte the students’ errors in writing. In the 
direct corrective feedback, the lecturer will correct the errors by giving the 
correct answer directly in the students’ writing without giving a sign or 
code. Based on the observation, the researcher found the data as follows: 
 Picture 1 
  
The data above showed that the direct corrective feedbacks were given 
by the lecturer. The lecturer found that there were some mistakes in one of 
the student’s  worksheet. Then, the lecturer corrected the errors directly by 
mentioning the correct form without giving a sign. The lecturer corrected 
the grammatical errors which were written by the students. 
3.2.2 Indirect Corrective Feedback 
Indirect corrective feedback is one of written corrective feedback 
types which is given by the teacher or lecturer in the students’ writing 
worksheets by giving some signs and codes in the students’ errors. There 




3.2.3 Coded Feedback 
In coded feedback, the lecturer corrects the errors by giving sign in the 
students’ writing worksheets which contain the errors. The lecturer gives 
some comments on that errors without giving the correct answer or correct 
form. After that, the students will revise their writing based on the code 
from the lecturer. The data which were found by the researcher were as 
follows: 
  Picture 2 
  
According the data above, the lecturer gave the coded feedback by 
giving some underlines and circles in the sentences or words which 
contain the grammar or vocabulary errors. Then, the lecturer did not give 
the correct forms, but the lecturer only gave comments or codes to the 
students. So, the student could revise the error.  
3.2.4 Uncoded Feedback 
This feedback is given by lecturer in the students’ writing worksheets 
by giving some signs in their errors, such as giving circle, underline, 
and checklist without providing the correct form. So, the students can 








  Picture 3 
  
According to the data above, the lecturer found some mistakes in the 
student’s writing worksheet. Then, the lecturer gave underline in their 
mistakes without giving any code, comment, or the correct form of the 
sentence in their errors. The students can revise their errors based on the 
underlined words and find the correct answers by themselves. 
3.3 Function of the Corrective Feedback 
The functions of corrective feedback are divided into two types, namely 
the functions of oral corrective feedback and written corrective feedback. 
They are as follow: 
3.3.1 Function of Oral Corrective Feedback 
According to Karim & Ivi (2011), there were some facts that corrective 
feedback can improve students’ abilities. It has several functions. They 
are: a) Giving the students a guideline, b) Giving motivation by 
complimenting the students, c) Assisting the students to analyze their 
errors, d) Knowing the students’ errors and the weaknesses from the 
feedback given by lecturers, e) Developing the interaction between lecturer 
and students. Based on the observation, the researcher only found four 
functions of oral corrective feedback. They are as follows: 
3.3.2 Giving the Student a Guideline 
Corrective feedback can be a guideline for the students. It means that the 
lecturers can give a clue or instruction through the corrective feedback 
when the lecturers corrects the students error. So, the students can fix their 
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errors based on the guideline and improve their writing abilities. The data 
which were found by the researcher were as follows: 
S : I has a cat 
 L : Is the tobe correct? Only subject he, she, and it that use has. 
So the subject I use?  
S : Have, I have a cat. 
L. Yes, correct. 
(Observation on April, 5th 2018) 
In this situation, the lecturer gave feedback to the student’s error 
directly. The lecturer gave a clue to the students “Is the tobe correct? Only 
subject he, she, and it that use has. So the subject I use?”. Thus, it can be a 
guideline to make the student knowing his/her mistake and finding the 
correct answer by using the lecturer’s hint. 
3.3.3 Giving Motivation by  Complimenting the Student 
The lecturer’s corrective feedback also can motivate the students. It 
means that the corrective feedback is not only a way to correct and justify 
the students’ errors, but it can be used by the lecturer to give motivation 
and increase the students’ confidences. Although they have a mistake in 
the teaching learning process, the lecturer gives a positive feedback by 
complimenting the students that they can justify their errors. So, it can 
make the students to be enthusiastic to find the correct answer and 
develop their writing abilities. The researcher found the data as follows: 
S : They go to the kingdom yesterday. 
L : Good, but Remember! Past tense. What verb should you use? Not 
“go” but? 
S : Went. They went to the kingdom yesterday. 
L : Yes, correct. You did a good job. 
(Observation on March, 28th 2018) 
The researcher found that there were some motivations and 
compliments which were given by the lecturer to the students. It happened 
when the students made an error. Then, they tried to find the correct 
answer. The lecturer complimented them by saying good, but the lecturer 
also gave them correction to find the correct answer. After they found it, 
the lecturer gave compliment to them by saying “Yes, correct. You did a 
good job.” in order to motivate the students. 
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3.3.4 Assisting the Student to Analyze Their Error 
Corrective feedback can assist the students to analyze their errors. It means 
that when the lecturers give feedbacks to the students’ errors, they do not 
only give the correct answer directly, but they also give an opportunity to 
the students to analyze their errors based on the feedbacks which are given 
by lecturers directly. The lecturers also help the students to analyze their 
errors by giving questions or comments to the students’ errors. The 
researcher found the data as follows: 
  L : Do you know what is wrong with this paragraph? The 
verb? Is it correct? 
  S : Live? 
  L : Yes. In narrative text, live must be changed, you have to 
use verb two or verb past. What is the verb two of live?  
  S : Lived? 
  L : Yes, right.  
(Observation on March 26th 2018) 
From the data above, the researcher found that the lecturer gave the 
feedback to the students. The feedback helped the students to analyze their 
error in writing, especially the vocabulary and grammar errors. The 
lecturer gave some explanations to the students to make them knowing 
their errror, so they tried to analyze their error. In this case, the students 
used verb one or present verb. Then, the lecturer gave explanation that 
narrative text used past verb, so the students could correct their writing 
assignment. 
3.3.5 Developing the Interaction between the Lecturer and Students 
Corrective feedback can develop the interaction between the lecturer and 
students. It means that the lecturer will interact with students through 
feedback by giving comments or explanations about their errors in 
teaching learning process. Then, the students will give response to the 
feedback. So, it can build the interaction between the lecturer and the 
students. The researcher found the data as follows: 
L : Do you know what are the examples of narrative text from 
Indonesian story? 
S1 : Malin Kundang. 
S2 : Roro Jonggrang. 
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L   : Correct! What more? 
S3 : Aladin. 
L  : No, Aladin was from Arabic not Indonesian. 
(Observation on March, 27th 2018) 
From the data above, the researcher found that the corrective feedback 
could develop the interaction between the lecturer and the students. The 
lecturer gave comments to the students’ answers and provided the 
correction in students’ errors. 
3.3.6 Function of Written Corrective Feedback 
The functions of written corrective feedback were not different with the 
oral. The functions were as follows: a) Giving the students a guideline, b) 
Giving motivation by complimenting the students, c) Assisting the 
students to analyze their errors, d) Knowing the students’ errors and the 
weaknesses from the feedback given by lecturers, e) Developing the 
interaction between the lecturer and the students. Based on the 
observation, the researcher only found three functions of written corrective 
feedback. They are as follows: 
3.3.7 Giving the Student a Guideline 
Corrective feedback can be a guideline for the students. It means that the 
students can use the feedback to correct their errors in writing based on the 
corrective feedback given by the lecturer. The lecturer gives some clues or 
hints to the students when the lecturer gives the written corrective feedback. 
The clues or hints make the students understanding their errors and help 
them to correct their errors by using the guideline or feedback by the 













   Picture 4 
 
From the data above, the researcher found that the lecturer gave a 
clue on the student’s writing assignment which contained errors. The 
lecturer gave clue “double verb” in the wrong sentence. So, the students 
could use it as a guideline and a stimulation for their thinkings to correct 
their writing errors. Thus, it can improve their writing abilities. 
3.3.8 Assisting the Student to Analyze Their Error 
Corrective feedback also has function in assisting the students to 
analyze their errors. It means that the students can understand their 
errors through the feedback which is given by the lecturer. They will 
have an idea to analyze the errors and justify their writing. It can also 
help the students to develop their writing abilities. The data which 













  Picture 5 
 
The data above showed that the lecturer gave the written corrective 
feedback on the student’s writing assignment by giving some explanations 
and marks on the error utterance without giving the correct form. So, the 
student would know the errors and try to analyze and find the correct answer 
by themselves. 
3.3.9 Knowing the Students’ Error and the Weakness from the Feedback 
Given by Lecturers 
According to the corrective feedback given by lecturer, the students will 
know their errors and their weaknesses by the error which has been corrected 
or given a code by the lecturers. So, the students can avoid the same errors in 
the next assignment. The data which were found by the researcher were as 
follows: 




From the data above, the lecturer gave the corrective feedback by 
giving the correct answers in the students’ errors. There were some 
grammatical errors in the students’ errors above. The students used present 
form verb instead of past form verb in the recount text. So, the students knew 
their errors and their weeknesses in grammar from the feedback. 
3.3.10 Dominant Type of Corrective Feedback in Muhammadiyah University of 
Surakarta 
 Table 1  Types of Oral Corrective Feedback 
No Types of Oral Corrective Feedback Frequency Precentage 
1 Elicitation 7 38,9 % 
2 Repetition 4 22,2 % 
3 Explicit Correction 4 22,2 % 
4 Clarification Requests 3 16,7 % 
 Total 18 100 % 
 The table above showed that the dominant type of oral corrective feedback is 
elicitation with 38,9%. 
 Table 2 Types of Oral Corrective Feedback 
No Types of Written Corrective Feedback Frequency Precentage 
1 Indirect Corrective Feedback 37 72,5 % 
2 Direct Corrective Feedback 14 27,5 % 
 Total 51 100 % 
The table above showed that the dominant type of written corrective feedback 
is indirect corrective feedback with 72,5% 
Based on the findings, the researcher only found four types of oral 
corrective feedback which were used by the lecturers. Those are elicitation, 
explicit correction, clarification requests, and repetition. Meanwhile, the 
researcher found two types of written corrective feedback, namely direct and 
indirect feedback. It corresponds to the finding of Nugraha (2015) and 
Nuraini (2016) which found various types of oral corrective feedback. 
Although this research is not in line with the written corrective feedback. 
Nugraha (2015) found  direct and indirect corrective feedback, but he also 
found positive and negative feedback. While, Nuraini (2016) only found 
positive and negative feedback. It happened because of  the different data 




The researcher concluded that there were two types of corrective feedback 
used by the lecturers in teaching writing of second semester of English 
Department at Muhammadiyah University of Surakarta, namely oral and 
written corrective feedback. The lecturers used 4 types of oral corrective 
feedback, namely elicitation, repetition, clarification requests, and explicit 
correction. While, the lecturers used two types of written corrective feedback, 
namely direct and indirect corrective feedback. The indirect corrective 
feedback consisted of coded and uncoded feedback. 
There were several functions of corrective feedbacks which were given 
by the lecturers. The functions of oral corrective feedback were: a) Giving the 
students a guideline, b) Giving motivation by  complimenting the students, c) 
Assisting the students to analyze their errors, d) Developing the interaction 
between the lecturer and the students. While, the functions of written 
corrective analyze their errors, c) Knowing the students’ errors and their 
weaknesses from the feedback given by lecturers. 
The dominant type of oral corrective feedback which was used by the 
lecturer was elicitation. Meanwhile, the dominant type of written corrective 
feedback was indirect corrective feedbackfeedback were: a) Giving the 
students a guideline, b) Assisting the students to 
. 
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